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The  summary  information  in  this  report  provides  teachers, 
school  administrators,  students,  and  the  general  public  with 
an  overview  of  results  from  the  June  1991  administration  of 
the  Social  Studies  30  Diploma  Examination.  The  information 
is  most  helpful  when  used  in  conjunction  with  the  detailed 
school  and  jurisdiction  reports  that  have  been  mailed  to 
schools  and  school  jurisdiction  offices.  An  annual  provincial 
report  containing  a detailed  analysis  of  the  combined  January, 
June,  and  August  results  will  be  available  in  the  fall  of  1991. 

DESCRIPTION  OF  THE  EXAMINATION 

The  Social  Studies  30  Diploma  Examination  consists  of  two 
parts:  a niultiple-choice  section  worth  70%  and  a written- 
response  section  worth  30%  of  the  total  examination  mark. 

ACHIEVEMENT  OF  STANDARDS 

The  information  reported  is  based  on  the  final  blended  marks 
achieved  by  1 1 874  students  who  wrote  the  June  1991 
examination. 

•91.9%  of  these  students  achieved  the  acceptable 
standard  (a  final  blended  mark  of  50%  or  higher). 
•17.4%  of  these  students  achieved  the  standard  of 

excellence  (a  final  blended  mark  of  80%  or  higher). 

Overall,  student  achievement  in  Social  Studies  30  was  satis- 
factory. Students  demonstrated  a good  grasp  of  social  studies 
knowledge.  They  continued  to  improve  in  their  writing, 
which  required  the  integration  of  concepts  and  their  applica- 
tion to  social  studies  issues. 

PROVINCIAL  AVERAGES 

•The  average  school-awarded  mark  was  67.4%. 

•The  average  diploma  examination  mark  was  64.3%. 

•The  average  final  blended  mark,  representing  an 
equal  weighting  of  the  diploma  examination  and 
school-awarded  marks,  was  66.1%. 

/dibcrra 

EDUCATION 


PART  A:  MULTIPLE  CHOICE 


EXAMINATION  BLUEPRINT 

Part  A:  Multiple  Choice  has  a value  of  70  marics,  one  mark  for  each  multiple-choice  question.  Each  question  is  classified  in 
two  ways:  according  to  the  curricular  content  area  (topic)  being  tested  and  according  to  the  knowledge  and  skill  objectives 
called  forth  by  the  question.  The  examination  blueprint  illustrates  the  distribution  of  questions  in  June  1991  according  to 
these  classifications. 


All  questions  on  the  diploma  examination 
require  students  to  demonstrate  knowledge 
of  social  studies  content  and  to  apply  social 
studies  skills  to  that  knowledge  base.  The 
reporting  categories  below  define  the  general 
types  of  questions  that  appear  on  the 
examination  and  the  categories  for  which 
information  is  reported. 

QUESTION  CLASSinCATION  BY  TOPIC 

TOTAL 

QUESTIONS 

TOPIC  A:  POLITICAL  AND 

ECONOMIC  SYSTEMS 

TOPICS:  GLOBAL  INTERACTION 
IN  THE  20TH  CENTURY 

Knowledge  and  application  of  facts, 
concepts,  and  gennalizations  related  to 
the  world's  political  and  economic 
systems  as  outlined  in  the  Program  of 
Studies. 

Knowledge  and  application  of  facts, 
concepts,  and  generalizations  related  to  the 
intCTaction  among  nations  since  1918  as 
outlined  in  the  Program  of  Studies. 

QUESTION  CLASSIFICATION 
BY  KNOWLEDGE  AND  SKILL  OBJECTIVES 

COMPREHENSION  OF 
INFORMATION  AND  IDEAS 

These  questions  require  students  to 
demonstrate  their  knowledge  and 
understanding  of  generalizations,  key 
concepts,  related  facts,  and  social  studies 
content 

1,2,5, 10, 14, 15,16, 
26, 28,  29,  30, 35 

41,43, 45,46,  53, 58, 
59, 62,  63,  67,  68,  69 

24 

INTERPRETATION  AND  ANALYSIS 
OF  INFORMATION  AND  IDEAS 
These  questions  require  students  to 
demonstrate  and  apply  their  knowledge 
of  social  studies  content  by  interpreting 
and  analysing  information  and  ideas. 

3,7, 9,11,19,20, 22, 
23,25,27,31,32 

36, 39, 42, 47, 48, 50, 
52, 55,  60,  64,  66 

23 

SYNTHESIS  AND  EVALUATION 
OF  INFORMATION  AND  IDEAS 
These  questions  require  students  to 
demonstrate  and  apply  their  knowledge 
of  social  studies  content  by  synthesizing 
information  and  ideas  and  evaluating 
their  accuracy  and  worth. 

4,  6,  8, 12, 13, 17, 
18, 21,  24,  33,  34 

37,38, 40, 44, 49,51, 
54, 56,  57,  61,  65, 70 

23 

TOTAL  QUESTIONS 

35 

35 

70 

RESULTS 

Results  are  reported  in  average  raw  scores.  Total  Part  A:  47.4  out  of  70.  Subtest  results  for  Part  A:* 

•by  Topic 

-Political  and  Economic  Systems:  23.1  out  of  35 
-Global  Interaction  in  the  20th  Century:  24.2  out  of  35 

•by  Knowledge  and  Skill  Objectives 
-Comprehension  of  Information  and  Ideas:  16.1  out  of  24 
-Interpretation  and  Analysis  of  Information  and  Ideas:  15.7  out  of  23 
-Synthesis  and  Evaluation  of  Information  and  Ideas:  15.6  out  of  23 

* Readers  are  cautioned  not  to  compare  subtest  results  because  the  subtests  are  not  of  equal  difficulty.  Readers  should  compare 
these  provincial  subtest  results  with  their  own  school  results. 
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The  following  table  shows  question-by-question  results  and  the  keyed  answers.  There  is  a parallel  table  in  the 
school  and  jurisdiction  reports.  Comparison  of  school  results  with  provincial  results  may  show  areas  of  strength 
and  weakness  in  instructional  programs. 


QUES.  KEY 

DIFF* 

QUES. 

KEY  DIFF. 

QUES. 

KEY  DIFF. 

QUES. 

KEY  DIFF. 

QUES. 

KEY  DIFF. 

1 

C 

63.1 

15 

A 

65.4 

29 

A 

53.0 

43 

D 

72.2 

57 

C 

64.4 

2 

D 

55.1 

16 

B 

76.7 

30 

C 

80.7 

44 

C 

68.4 

58 

B 

72.0 

3 

B 

88.2 

17 

C 

75.7 

31 

A 

52.9 

45 

C 

55.6 

59 

C 

83.3 

4 

A 

72.0 

18 

A 

43.4 

32 

D 

73.1 

46 

A 

63.9 

60 

D 

71.7 

5 

C 

55.2 

19 

D 

84.9 

33 

D 

78.4 

47 

C 

57.4 

61 

B 

59.8 

6 

B 

833 

20 

A 

83.5 

34 

B 

58.7 

48 

C 

68.8 

62 

B 

71.9 

7 

D 

39.0 

21 

B 

75.4 

35 

D 

49.0 

49 

B 

68.8 

63 

C 

70.2 

8 

A 

673 

22 

D 

77.2 

36 

A 

793 

50 

A 

72.6 

64 

C 

69.1 

9 

C 

70.7 

23 

B 

38.9 

37 

B 

82.4 

51 

C 

71.4 

65 

D 

78.8 

10 

B 

55.8 

24 

C 

69.1 

38 

C 

50.9 

52 

A 

78.6 

66 

C 

66.5 

11 

B 

66.0 

25 

C 

63.9 

39 

B 

41.2 

53 

B 

563 

67 

A 

72.7 

12 

D 

58.2 

26 

B 

663 

40 

A 

47.7 

54 

D 

82.9 

68 

C 

66.6 

13 

D 

65.1 

27 

C 

77.9 

41 

D 

823 

55 

D 

81.7 

69 

B 

883 

14 

A 

73.2 

28 

B 

57.0 

42 

D 

69.8 

56 

A 

793 

70 

C 

56.7 

♦Difficulty  - percentage  of  students  answering  the  question  correctly 


EXAMINERS'  COMMENTS 


The  multiple-choice  section  of  the  examination  requires  students  to  go  beyond  simply  recalling  information  and  to 
apply  their  knowledge  and  thinking  skills.  Students  must  demonstrate  that  they  understand  social  studies  con- 
cepts; that  they  comprehend  historical,  political,  and  economic  relationships;  and  that  they  can  interpret  and 
evaluate  social  studies  information  and  ideas. 

The  following  table  gives  results  for  five  questions  selected  from  the  examination.  For  each  question,  three 
statistical  references  are  given:  the  percentage  of  students  writing  the  examination  who  chose  the  correct  answer, 
the  percentage  of  students  achieving  the  standard  of  excellence  (80%  or  higher,  or  A,  on  the  whole  examination) 
who  chose  the  correct  answer,  and  the  percentage  of  students  achieving  the  acceptable  standard  (but  not  receiv- 
ing marks  higher  than  64%,  or  C,  on  the  whole  examination)  who  chose  the  correct  answer.  The  comments  on 
pages  4 and  5 discuss  some  of  the  decisions  that  students  may  have  made  and  some  of  the  skills  they  may  have 
used  to  answer  correctly. 


Percentage  of  Students  Correctly  Answering 
Selected  Multiple-Choice  Questions 


Question  Number 

Student  Group 

11 

12 

13 

42 

70 

All  students 

66.0 

58.2 

65.1 

69.8 

56.7 

Students  achieving  the  standard  of 
excellence  ( 80%  or  higher,  or  A) 
on  the  whole  examination 

92.4 

80.1 

87.4 

97.0 

71.3 

Students  achieving  the  acceptable 
standard  who  received  marks 
between  50%  and  64%,  or  C, 
on  the  whole  examination 

56.2 

50.2 

56.0 

60.3 

52.4 
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EXAMINERS'  COMMENTS  (continued) 
Questions 


A POLITICAL  SPECTHUM 


U*T 

CENTRE 

RIGHT 

RADICAL 

IJRF31AL 

CXINSERVATIVE 

REACTIONARY 

POINT  I 

POIN’I  II 

POINT  in 

POINT  IV 

• 

• 

• 

• 

HQUAUTY 

EQUAUTYOF 

EQUAUTY 

ARISTOCRACY  HIERARCHY 

OPCXJNDmON 

OfTORTtHXmr 

OF  RIGHT 

Comments 

For  questions  11,12,  and  13,  students  were  given 
a diagram  of  different  political  philosophies. 
They  had  to  decide  where  particular  points  of 
view  would  fit  on  this  spearum  of  political 
perspectives.  Students  needed  to  interpret,  to 
analyse,  and  to  evaluate  ideas  in  order  to  deter- 
mine the  best  answers. 


11.  Which  ideology  would  be  best  represented  at  Point  I on  this  spectrum? 

A.  Fascism 
♦ B.  Communism 

C.  Social  democracy 

D.  Classical  lib^alism 


Question  11  asked  students  to  match  a specific 
political  philosophy  with  its  location  on  the 
spectrum.  To  be  able  to  do  this,  students  had  to 
recognize  the  beliefs  associated  with  each 
philosophy,  and  many  did.  In  faa,  92%  of  the 
students  who  achieved  the  standard  of  excellence 
on  the  whole  examination  identified  the  correct 
ideology,  as  did  56%  of  the  students  whose  total 
examination  scores  were  between  50%  and  64%. 


12.  The  following  argument 

The  leader  is  the  bearer  of  the  collective  will  of  the  people.  Thus  it  is 
possible  for  him,  in  the  name  of  the  true  will  of  the  people  that  he  serves, 
to  go  against  the  opinions  and  convictions  of  single  individuals  if  these 
are  not  in  accord  with  the  destiny  of  the  people.  Through  his  direction,  he 
gives  the  nation  its  true  purpose. 

would  be  most  closely  associated  with  a speaker  located  at  what  point  on 
the  spectrum? 

A.  POINT  I 

B.  POINT  II 

C.  POINT  III 
*D.  POINT  IV 


Question  12  was  about  the  role  of  leadership  and 
its  influence  on  a nation's  goals.  Students  had  to 
interpret  the  meaning  of  a given  statement  and 
then  relate  it  to  the  appropriate  point  on  the 
spectrum.  Of  the  students  achieving  the  standard 
of  excellence,  80%  were  able  to  correctly  relate 
the  statement's  ideological  implications  to  a point 
on  the  spectrum,  and  only  50%  of  the  students 
achieving  total  examination  scores  between  50% 
and  64%  were  able  to  do  so.  Many  students 
(42%)  did  not  seem  to  understand  the  statement 
or  its  relationship  to  the  spectrum. 


13.  The  following  issue  is  being  debated  in  a social  studies  classroom: 

Should  governments  emphasize  individual  initiative  in  their  nations' 

economies? 

If  Point  n on  the  spectrum  represented  your  beliefs,  which  of  the 

following  claims  would  best  express  your  views  on  this  issue? 

A.  A public  enterprise  economy  will  end  exploitation  by  abolishing  all 
private  property. 

B.  A market-oriented  economy  is  best  suited  to  enhance  risk  taking  and 
profit  making. 

C.  Mixed  economies  encourage  far  too  much  abuse  of  state  welfare  and 
support  systems. 

*D.  Mixed  economies  provide  for  the  best  combination  of  self-reliance 
and  economic  equality. 


Question  13  asked  students  to  make  a connec- 
tion between  a point  on  the  spectrum  and  a 
generalization  about  a broad,  societal  issue.  This 
question  set  a complex  task  for  students.  They 
had  to  understand  both  the  economic  aspects  of 
the  issue  and  the  philosophical  aspects  of  a 
certain  point  on  the  spectrum.  They  then  had  to 
sort  through  four  generalizations  and  choose  the 
one  that  best  represented  an  appropriate  response 
according  to  the  specific  point  on  the  spectrum. 
Of  the  students  who  achieved  the  standard  of 
excellence,  87%  chose  the  correct  answer,  and 
56%  of  those  who  achieved  total  examination 
scores  between  50%  and  64%  answered  cor- 
rectly. That  65%  of  aU  students  correctly 
answered  this  question  speaks  well  for  their 
ability  to  analyse  and  evaluate  complex  ideas. 
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EXAMINERS'  COMMENTS  (continued) 


Questions 

TOUGH  CUSTOMER  DRUNK  WITH  POWER 


42.  This  1938  cartoon  is  ridiculing  the 

A.  German  policy  of  alliances 

B.  Czech  policy  of  independence 

C.  Italian  policy  of  containment 
•D.  British  policy  of  appeasement 


Comments 


Question  42  was  based  on  an  historical  cartoon  from 
the  inter-war  years.  Students  needed  to  use  critical 
thinking  skills  such  as  interpretation  and  synthesis  as 
well  as  recall  of  pertinent  historical  information  to 
determine  the  message  portrayed  in  the  cartoon.  This 
involved  identifying  key  historical  figures  and 
recognizing  their  relationship  to  significant  historical 
events  from  clues  clearly  revealed  in  the  sketch. 
Many  students  correctly  identified  the  cartoon's 
intent  In  fact,  97%  of  the  students  who  achieved  the 
standard  of  excellence  answered  correctly,  as  did 
60%  of  the  students  whose  total  examination  scores 
were  between  50%  and  64%. 


70.  Consider  the  issue  stated  below  and  evaluate  the  arguments  that  follow 

by  choosing  the  STRONGEST  argument  that  relates  to  the  issue. 

SHOULD  GOVERNMENTS  RESOLVE  THEIR  DISPUTES 

THROUGH  THE  UNITED  NATIONS? 

A.  No,  because  the  United  Nations  has  not  experienced  any 
success  in  preventing  wars  or  local  conflicts. 

B.  Yes,  because  the  United  Nations  has  been  instrumental  in 
forcing  the  superpowers  to  recognize  the  need  for  disarma- 
ment 

•C.  No,  because  the  use  of  the  Security  Coimcil  veto  by  some 
permanent  members  has  blocked  crucial  international  action. 

D.  Yes,  because  the  loss  of  sovereignty  is  inconsequential  in 
today's  world. 


Question  70  tested  students'  ability  to  distinguish 
weak  arguments  from  string  arguments  - in  this 
instance,  primarily  on  the  basis  of  an  argument's 
accuracy.  Students  were  required  to  evaluate  the 
strength  of  four  claims  made  in  support  of,  or  in 
opposition  to,  an  important  20th-century  issue;  three 
of  the  four  claims  were  essentially  inaccurate.  Stu- 
dents found  this  a somewhat  difficult  question,  with 
43%  of  the  student  population  choosing  incorrect 
responses.  However,  71%  of  the  students  achieving 
the  standard  of  excellence  answered  correctly. 


PARTB:  WRITTEN  RESPONSE 

The  results  for  the  written-response  section  of  the  Social  Studies  30  Diploma  Examination  are  on  page  6.  The  results 
are  tabulated  according  to  the  percentage  of  students  achieving  at  each  level  (1  to  5)  in  each  of  the  scoring  categories. 
Each  scoring  category  assesses  somewhat  different  skills;  consequently,  individual  student's  scores  are  likely  to  vary 
from  one  category  to  another.  Those  students  who  achieve  at  or  above  the  standard  of  excellence  (80%)  on  the 
written-response  section  have  scores  of  (4)  PROFiaENT  or  (5)  EXCELLENT  on  all  scoring  categories.  Students 
just  meeting  the  acceptable  standard  (50%)  on  the  written-response  section  have  scores  of  (3)  SATISFACTORY  on 
some  scoring  categories  but  produce  (2)  LIMITED  woric  on  other  categories.  Students  who  produce  (3)  SATISFAC- 
TORY work  on  all  scoring  categories  receive  scores  of  18  out  of  30  on  Part  B. 

Readers  will  find  the  results  most  meaningful  in  the  context  of  the  assignment  and  the  scoring  descriptors.  The 
most  useful  starting  place  for  reviewing  these  results  is  at  the  (3)  SATISFACTORY  level.  The  scoring  guides  that 
describe  proficiency  levels  are  in  the  Diploma  Examinations  Program  Bulletin,  Social  Studies  30, 1991-92  School 
Year. 
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PART  B:  WRITTEN  RESPONSE 

EXAMINATION  BLUEPRINT  and  PERCENTAGE  DISTRIBUTION  OF  RESULTS 

The  writtOT-response  section  contributes  30%  of  the  examination  mark.  Students  arc  required  to  write  one  complete 
and  unified  essay  in  which  they  define  the  scope  of  an  issue  and  rationally  defend  a position  through  the  qiplication  of 
supportive  evidcmce  with  respect  to  the  issue.  The  organization  of  arguments  should  show  evidence  of  logical  thought 
that  is  persuasive  for  the  reader.  Studaits  are  expected  to  make  use  of  critical  and  creative  thinking  skills  to  demon- 
strate complex  and  indqiendent  thought. 

Part  B:  Written  Response  has  a total  value  of  30  marks:  10  marks  each  for  Defence  of  Position  and  Presentation  of 
Examples  or  Case  Studies,  and  five  marks  each  for  Defrnition  of  the  I^ue  and  Quality  of  Language  and  Expression. 

PROPORTION 

PERCENTAGE  DISTRIBUTION  OF  SCORES 

SCORING  CATEGORY 

OF 

TOTAL  MARK 
(*) 

(5) 

EXCELLENT 

(4) 

PROFICIENT 

(3) 

SATISFACTORY 

(2) 

LIMITED 

(1) 

POOR 

(0) 

INS 

1.  Definition  of  the  Issue 

5 

1.8 

14.4 

40.7 

36.4 

6.5 

0.3 

2.  Defence  of  Position 

10 

Z4 

17.4 

45.4 

31.6 

3.0 

0.3 

3.  Presentation  of 
Examples  or  Case 
Studies 

10 

2.5 

15.0 

40.1 

34.7 

7.4 

0.3 

4.  Quality  of  Language 
and  Expression 

5 

2.5 

21.1 

60.0 

15.2 

0.9 

0.3 

Note:  The  shaded  portion  represents  the  percentage  of  students  who  achieved  or  exceeded  a SATISFACTORY  level  of 
performance. 


EXAMINERS’  COMMENTS 

The  results  of  the  written  component  of  the  June  examination  continued 
to  show  an  increase  in  the  average  score  achieved  provincially  compared 
with  administrations  before  1991.  June  1991  was  the  second  time  that 
students’  writing  was  evaluated  using  scoring  descriptors  considerably 
revised  from  previous  administrations.  Generally,  these  changes  have 
allowed  students  more  latitude  to  use  their  own  organization  when 
expressing  their  ideas,  and  to  write  in  a less  mechanical,  restricted 
manner. 

While  many  students  were  able  to  express  a clear  understanding  of  the 
dimensions  of  an  issue  and  to  identify  underlying  assumptions  with  little 
difficulty,  some  students  continued  to  assign  a simplistic,  two-valued 
approach  to  the  task  in  the  assignment.  It  was  as  if  an  issue  essentially 
boiled  down  to  a conflict  between  two  basic  principles,  such  as  interven- 
tionism and  individualism,  whether  or  not  these  principles  were  appropri- 
ate to  the  issue  under  discussion. 

Many  markers,  including  those  teachers  who  served  to  confirm  standards, 
felt  that  students  are  more  aware  of  how  better  to  develop  an  argumenta- 
tive paper.  Writing  was  generally  more  focused  on  task  and  structurally 
integrated.  That  is  to  say,  growing  numbers  of  students  were  able  to 
establish  a basis  for  each  of  their  arguments  and  successfully  link  them  to 
their  position.  Often  such  students,  rather  than  viewing  the  issue  and 
their  position  in  absolute,  unequivocal  terms,  demonstrated  a more  subtle 
conceptual  grasp  of  applying  historical  and  contemporary  information. 
The  issue  became  an  opportunity  to  defme  a qualified  position;  for 
instance,  that  nations  should  unite  militarily  against  potential  aggressors 
under  certain  circumstances  but  use  alternative  methods  at  other  times. 
Such  writers  were  less  inclined  to  accept  popular  perceptions  of  reality  as 
unshakably  given.  Other  students,  however,  persisted  in  developing. 


often  at  tedious  length,  narrative  descriptions  of  detail  only  vaguely  or 
marginally  relevant  to  their  position  or,  indeed,  to  the  issue.  Writing  that 
presented  a siqierficial,  nonanalytical  approach  received  lower  scores. 

It  was  encouraging  to  see,  as  in  January,  many  students  select  their 
evidCTce  from  appropriate  social  studies  content  and  relevant  current 
events  in  their  presentation  of  examples  or  case  studies.  Numbers  of 
students  quite  effectively  developed  their  supportive  evidence  from  a 
theoretical  or  metaphorical  perspective  as  well. 

Many  students  choosing  to  write  on  Topic  A purposefully  developed 
their  evidence  from  a Soviet,  American,  Canadian,  or  Swedish  example 
or  case  study.  Often,  these  same  writers  adroitly  integrated  information 
provided  by  the  multiple-choice  section  of  the  examination  into  their 
discussioiL  Too  many  students,  however,  attempted  to  create  arguments 
based  on  general  assertions  or  hypothetical  situations  alone  rather  than 
integrate  specific  or  actual  examples.  TTiey  essentially  struggled,  often 
valiantly,  to  fit  conventional,  even  formulaic,  knowledge  around  the 
import  of  an  issue  that  largely  eluded  them.  Financial  incentives  to 
private  industry,  for  example,  would  somdiow  be  strangely  explained 
within  the  context  of  the  theoretical  underpinnings  of  a Marxist  model.  It 
was  also  noted  by  many  marko-s  that  some  writers  developing  evidence 
from  the  Swedish  or  Soviet  example  utilized  quite  incorrect  information. 
This  may  indicate  a problem  with  dated  resources. 

Topic  B papers  included  many  of  the  more  insightful  and  perceptive 
papers.  It  is  possible  that  recent  events,  including  the  Gulf  War,  created 
a climate  that  engaged  many  student  writers  who  then  viewed  the  issue 
tinder  discussion  as  meaningful  and  relevant  and  who  reflected  more 
thoughtfully  on  the  assignment  and  on  their  own  ideas. 


For  further  information,  contact  Barry  Jonas,  Tom  Dunn,  or  Elana  Scraba  at  the  Student  Evaluation  Branch,  427-2948. 
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